Research Introduction
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The effects of presenting on Pair work and student output
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[Student Pair work within a Task-Based English classroom]

One of the aspects of a Task-Based framework (figure 1) that most interested me was the
Report phase. The report phase is a part of student planning before their oral presentation in Pre-task
a task cycle. Student reluctance to perform or present their work orally is something which | Tntroduction to topie and task
sympathise with having been a language student myself and felt that same shyness in class when
using French.

My research aimed to better understand what exactly happens during pair-work before a Twk (Plaoning Report
presentation, and if the pressure to present work impacts on student preparation. | looked
particularly at how the pressure to present effects student engagement and output. My research
questions were;“What effects does the requirement to present work orally versus not
present work orally to the teacher have on student effort and planning in the pair work
phase of task-based lessons?” and secondly “Does having to present pair work orally lead
to greater language output?”

By collecting and analysing audio and video of FUT students attempting tasks | was able to conclude that the major impact of the
requirement to present effects;

Use of time: During pair work, individuals and pairs wasted more time daydreaming and chatting about unrelated topics when not
required to present their work orally. Non-presenting pairs wasted on average 3 minutes or more off task compared to those pairs
required to present.

Spontaneity: Language was less spontaneous and ideas less fluid in pair work when required to present orally. Although all students
were instructed not to use smartphones and translators, presenting pairs used phones 35.29% more than non-presenting pairs.

Practice: Whether pairs practiced the dialogue they had created after preparing it depended greatly on the requirement to present.
The majority of presenting pairs rehearsed the dialogue when they finished composing it. There is a 175% increase in the rehearsal of
material when pairs are required to present orally.

Scaffolding: Instances of scaffolding were noted more so in presenting pairs.

While different scholars have conflicting opinions as to the value of pair work, having conducted this research | now better
understand what actually happens in the classroom when relatively low proficiency students are asked to prepare English language in
pairs and how their behaviour is effected by a looming presentation phase.
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Task 1 (N14) :{al 36.57 27.73%
IES. PALNCIR 40.28 3357 19.99%

#1. Mean word counts and percentage increases between tasks.

Task Cycle

Language focus

Analysis Practice

1. TBL Framework by Willis

I'm interested to try the task-based approach among design students who have a natural inclination toward
problem solving. | would like to use tasks specifically relevant to their design studies versus random tasks and see what effect this
has on English language output.
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